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Why is Oracy important?

“The things we say and how we say them can

. . . . . Social
inform, influence, inspire and motivate others mobility
and express our empathy, understanding and
creativity. It is our ability to communicate that Sﬁﬂﬂﬁf T

. .. . . cademic
enables us to build positive relationships, standards
collaborate for common purpose,
deliberate and share our ideas as citizens.” Improved

Oracy

Beccy Earnshaw, Director, Voice 21 & Peter Hyman, Executive Employability Well-being
Headteacher, School 21, ' T

& confidence

in Will Millard and Loic Menzies ‘The State of Speaking in Our Schools’

Economically




The oracy gap

On entry to school, disadvantaged children’s spoken language
development is significantly lower than their more advantaged
peers.

Without intervention, these gaps grow, as pupils with the
strongest language skills make the most progress in all areas
of the school curriculum.
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Why is Oracy important at Evergreen Primary Academy?

Many of our children suffer
disadvantage which leads to them
have an oracy gap.

The oracy gap

On entry to school, disadvantaged children’s spoken language
ﬂ a development is significantly lower than their more advantaged
peers.

Without intervention, these gaps grow, as pupils with the
strongest language skills make the most progress in all areas
of the school curriculum.

On entry to school, economically Left unaddressed,
disadvantaged children’s economically disadvantaged
spoken language development children are more likely
is significantly lower than their to leave school with poor
more advantaged peers. These verbal communication
gaps widen from just a few skills and to suffer from
months (aged six) to five years mental health difficulties
difference (aged 14). throughout their life.

Oracy is a priority because we understand the impact of
teaching oracy on our children’s life chances.

g

The impact of oracy

Oracy increases confidence, empowering students with the belief that their voice has
value, developing the ability to articulate thoughts so others will listen

Oracy improves academic outcomes, developing learners who can think

e critically, reason together and have the vocabulary to express their knowledge and

understanding

Oracy fosters wellbeing, supporting students to build successful relationships, talk
through issues, express feelings and resolve conflicts

progress, access employment and engage in civic life

©

O Oracy equips students to thrive in life beyond school, helping them to

Promotes social

The impact

Oracy narrows gaps, enabling disadvantaged qu‘;;yh;f:cy A
, . . uips students !
students to fulfill their potential education S e
beyond school |
Fosters i
+6 months =
Improves |
academic
omes
IS¢

Source: Education Endowment Foundation (EEF) evaluation of oral language interventions.
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“You are the only second chance for some children to have a rich
i If these children are not getting it at school,

they are not;eﬂing it.”

dem :
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Increases H 1

confidence ! !
'
H
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Oracy promotes social equﬂf}_/, Ieadlng to a fairer SOCIety '

where everyone, regardless of background, finds their
voice for success in school and in life

Neil Mercer, Emeritus Professor of Education at the University of

Cambridge & Director, Oracy Cambridge




At Evergreen, we are
committed to developing
) _ equity through education.

——— - Oracy | valuing_everyone's voice (Teaching)
|

Trust Leadership Teaming

! “It may seem an obuvious thing to say, but one of the best things we can do
: with young children is to have interesting and enjoyable conversations
—— e e = Securing greater equity amd agency = with them.” (Michael Rosen)
Equity through Education
Oracy exposes language, vocabulary, thought, cultural capital and understanding to all.
Our sentences and words open the window to our understanding and how individuals
navigate the world. Disadvantaged learners need full immersion in rich conversation,
Teaching be given permission to listen, encouragement to be heard and the safety to
Unswerving focus on Teaching and professionol dev as the key lever for a articulate understanding out loud. In doing so they fire the connections, build word

chifdren, in each of the 10000 learning epi
wealth and secure schema that grows confidence, cognition and enables musing and

Professional Development as a curriculum, the golden thread that secures high quality teaching. Influenced exploratlon. Itis Why we should be pICky on full response, Why we should prOVOke
and bound by standardised principles and success measure and empowered to reach all colleagues across and encourage discussion and debate. It is also on this sea of talk that great writing

the Trust to raise standards. 3 ) B = 25 s
happens. We need to articulate our ideas and thoughts, our opinions and cogitations to

Continue to clarify the core substantive concepts and increase the quality of disciplinary approaches that i ) ) S S : ]

secure the uniqueness of each subject and judiciously selects powerful knowledge. The liberation, bring colour to learning, to revel in thinking and for individuals to find their voice.

immersion & celebration of the uniqueness of subjects to inspire a sense of self, place & greater self agency.

Invest in planning, sequencing and pedagogy. Teachers talking, planning, sequencing, selecting pedagogy “Tf we are truly committed to empowering every young person
and practising teaching together. Why this, why now, in this way; : Y P g Yy young p

Support and celebrate teachers teaching, a liberation of subject teaching. Teaching that explains, models, regm'dlcss of their bm‘kg"omld’ with the behqf that their voice has value

and provokes as a live, human experience. and the ability to articulate their thoughts so others will listen, then it is

Promotion of oracy (including vocabulary) and engaged classrooms. Pupils and students debating,

time to get talking in class.” (Beccy Earnshaw)
discussing & articulating understanding; leaning-in. Provoking and stimulating deeper thought & application.

Extract from Dan Nicholls’ blog
The world is getting darker — bringing light to those who need it most.




. Evergreen Primary Academy provides children with the tools they need to support their
Our intent understanding and ability to communicate both socially and academically. Oracy is at
the heart of everything we do.

We intend for our children to speak clearly, confidently and proudly
to a variety of audiences. Our children recognise that their voice is

Cabot Sense of place

important and should be valued and are confident to articulate and f’ Sense of self
Learning
=

Federation

express their thoughts and ideas. We intend for them to develop

skills to improve and practise their physical, cognitive, linguistic,
social and emotional skills. Evergreen provides regular and
meaningful activities for oracy both within the classroom and

beyond. Oracy is developed throughout our academy day. All adults CLF 3-19
set high expectations and model the correct use of oracy to allow Progressive
all children to become confident speakers. Curriculum

Interleaved, revisiting to depth over time to
secure understanding and meaning that
develops a sense of self and place in the

important skill. Children graduate from Evergreen with a strong world,

Children’s bilingualism is valued and they recognise this as an

sense of identity and belonging, equipped with the ability to
express themselves effectively, which enhances their prospects for
success in life.




National curriculum +

Spoken language
Pupils should be taught to:

» listen and respond appropriately to adults and their peers

= ask relevant questions to extend their understanding and knowledge

s yse relevant strategies to build their vocabulary

» articulate and justify answers, arguments and opinions

= give well-structured descriptions. explanations and narratives for different purposes.
including for expressing feelings

« maintain attention and participate actively in collaborative conversations, staying on
topic and initiating and responding to comments

« yse spoken language to develop understanding through speculating, hypothesising,
imagining and exploring ideas

. snea.nh_aud |I:fl:.r ajnd llunj-:nl.'hr with an mFrearsmg command of Standa@ Enghrjh _ At EVE rg ree n’ ora cy
« participate in discussions, presentations, performances, role play/improvisations and .
debates is taught above

* gain, maintain and monitor the interest of the listener(s) th t t. f
 consider and evaluate different viewpoints, attending to and building on the € expec ation o

contributions of others the National
= select and use appropriate registers for effective communication .
curriculum.




Implementation

Oracy is embedded into all aspects of the school day and into learning across the curriculum. Children
work collaboratively in a range of groupings, enabling them to practise communication skills such as
speaking and listening and turn taking, as well as an opportunity to discuss their learning and verbalise
their thoughts. Children are provided with sentence stems which support their communication and
discussion. These sentence stems are clearly displayed and modelled. Children are supported to share
their opinion, agree or disagree with others, and encourage others in their group to speak.

Each class has a set of ground rules for talk which supports all children to feel confident and comfortable
to have a voice. Teachers use visuals in their lessons and make use of resources such as real objects,
knowledge organisers, experiential learning, role play drama and talk for writing. Classrooms are designed
for successful communication and are streamlined and purposeful. A table-top display for each topic
supports children’s communication with objects, related high quality texts, pictures, key vocabulary and
key questions. Classroom displays also feature key vocabulary.

The Evergreen Curriculum is designed for children to make links and gain a wider knowledge base and
vocabulary to support communication across different areas of learning. All parts of the day are
structured to allow children the opportunity to practise oracy skills, including reading aloud, projecting
their voice, using a good posture and making eye contact.




Implementation

At Evergreen, we have clearly defined ways to ensure the development of oracy skills.

We ensure that our children learn to talk, learn through talk and learn to listen.

The fundamental oracy strategies are:

Purposeful opportunities to talk in every lesson

Children are discreetly taught how to talk using the Voice 21 oracy framework
Children are encouraged to talk in full sentences all of time

Effective use of casting and recasting correct vocabulary and sentence structure
from all adults in the school community

Presentational talk is valued where children stand to speak

Exploratory talk is used to support deep understanding of learning

Talk partners are used effectively in all year groups

Discreet teaching/exploring of vocabulary

During discussion, discussion guidelines are used along with the ABCD (agree,
build, challenge, don’t know yet) strategy

Talk tactics are used effectively

Use of WIDGETS

Use of sentence stems (both verbal and written)

Vocabulary rich learning environments including curriculum table-top displays
Pupil voice groups

Whole school democracy

e

learning through  talk

O

learning to listen




Voice 21 oracy framework

At Evergreen, we use the Voice 21 oracy
framework to discreetly teach the children

to talk.

The Oracy Framework - An introduction

We have divided oracy skills into four categories:

Cognitive

The deliberate application of thought to what you’re saying

Knowing which words and phrases to use, and using them

Making yourself heard, using your voice and body as an instrument

Engaging with the people around you; knowing you have the right to
speak

The Oracy Framework

Use the oracy framework to understand the
physical, linguistic, cognitive, and social
and emotional skills that enable successful
discussion, inspiring speech and effective

communication.

Voice
= Pace of speaking

- Tonal variation
- Clarity of pronunciation
- Voice projection

Body language

Gesture & posture
Facial expression & eye contact

3114 o (1 pirtrership weih Oy Camtricge. Yaon 27

Appropriate vocabulary choice

Language

Register
Grammar

Rhetorical techniques

Rhetorical technigues such as
metaphor, humour, irony & mimicry

cpermles @ i crgmade e S Schon! 31 Frsdatio o

(® Linguistic

- D | Vocabulary

Waorking with others

Gulding or managing interactions
Tum-taking

Listening & responding

Listening actively & responding
appropriately

Confidence in speaking

Self assurance
Liveliness & flair

Audience awareness

Taking account of level of
understanding of the audience




Oracy Strands

Physical is...

vmce and body language.

¥

_“ Linguistic is...
vocabulary
learning to  talk Vé 15...
thinking.
| =P K
(B X |
learning through  talk
.-

worhtng with others.

(SR D) 4




Discrete oracy planning overview.docx

Discrete oracy teaching

At Evergreen, every year group has discrete oracy teaching sessions. This is so that all children develop:

Communication Skills: Oracy helps students develop effective speaking and listening skills, which are
essential for clear and confident communication in both academic and social settings.

Critical Thinking: Engaging in structured discussions and debates enhances critical thinking and the ability to
articulate and defend ideas.

Confidence Building: Regular practice in speaking and listening builds students' confidence in expressing
themselves and participating in group activities.

Academic Success: Strong oracy skills support learning across the curriculum, as students can better
understand and engage with content when they can discuss and question it.

Social Interaction: Oracy promotes positive social interactions by teaching students how to listen actively,
respond thoughtfully, and respect different viewpoints.


https://clfacademies.sharepoint.com/:w:/r/sites/EPAStaffSharedFiles/Shared%20Documents/Teaching%20and%20Learning%20documents/EPA%20Teachers/A%20CURRICULUM%20FOLDER/Oracy/2024-25/Teaching%20resources/Curriculum/Discrete%20oracy%20planning%20overview.docx?d=w36180545108c41e88fcff06a4ca0382f&csf=1&web=1&e=eqj8vP

Curriculum

Oracy curriculum for the wider curriculum

We developed our oracy curriculum into our wider curriculum so that:

Holistic Development: Oracy supports the development of the whole child, enhancing not just academic skills but also social
and emotional growth.

Interdisciplinary Learning: Strong speaking and listening skills are essential across all subjects. Whether it's explaining a scientific
concept, discussing historical events, or presenting a creative project, oracy skills are universally applicable.

Engagement and Participation: An oracy curriculum encourages active participation and engagement in the classroom. Students
are more likely to contribute to discussions, ask questions, and collaborate with peers.

Equity and Inclusion: Oracy helps to level the playing field by giving all students, regardless of background, the tools to express
themselves clearly and confidently. This is particularly important for students who may not have as many opportunities to
develop these skills outside of school.

Future Readiness: Effective communication is a critical skill for future success in higher education and the workplace. An oracy
curriculum prepares students for the demands of the modern world, where collaboration and communication are highly
valued.


https://clfacademies.sharepoint.com/:f:/r/sites/EPAStaffSharedFiles/Shared%20Documents/Teaching%20and%20Learning%20documents/EPA%20Teachers/A%20CURRICULUM%20FOLDER/Oracy/2024-25/Teaching%20resources/Curriculum?csf=1&web=1&e=EoqrLF

High expectations

At Evergreen, there is a high expectation for children to articulate themselves well using full sentences. Adults
within the school, will cast and recast language where appropriate. Stem sentences are used effectively in
both the oral and the written form to support children’s use of language.




Vocabulary

Vocabulary is a key aspect of all learning. Vocabulary is discreetly taught/explored and all learning areas are vocabulary rich.

The word is... The word is...

What does the word ? What does the word mean? o
mean? % The word means.. % The word means...
—
QI l: here do we find it? ‘1. i
Where do we find it? We find it.. w find & We find it...
) ) Can you put the word in a
Is it a short, medium _ st short, medium or mKP Itisa____ word. sentence?
or long word? Itisa_____ word. long word: ’ s
- =
What does it look like? ﬁé >
How many sounds EG))) There are ___ sounds in the w.ord. @=@ 1t lovks "
are in the word? m
What is the root word? Can RS ;
you use a suffix or prefie. | Abed The root wordl is...
What sound does it @ - :
_ begin with? 9,))) It hegins with.. How many best in th There are ___ syllables.

Reception Vocahulary

How many sounds <')))
are in the word?

What does the word ?
mean? R
There are sounds in the word.

The word means. . .

What sound does it @ )))
Is it a short, medium u? begin with?

-] or long word? 0000000
It begins with. ..
Itisa word.




Question Progression T

s Why did? * How * Locate & Define
* Whereis? did _happen? *  Which of these is & Examine Teach me
s ‘What is? & List true or falze? how to do that
e Show « Find _ « How does that +« ‘What do you mean
. , . . « MName s Canyou select work _? by
In order to develop children’s thinking, *  Whowas? * Canyourecal ® Whathagpened | o Canyoucompare?
s  When did? &  When after?
H did_ ? o Summarise in 10
and subsequently oracy skills, teachers ., S e -
use the Voice 21 . e ——
: - T T T Y Y S —
queStlon progre55|on' = Canyou e How do you o How would you * How would you
describe know_.? summarise 7 paraphrase 7
s Canyou s Canyou * How doesx * How would you
. . tell me the explain__? affect x? convert, interpret,
Children will use sentence stems to p— o Cmyountalh ?| o Whatnte rephrase, rewrite.,
. s Putin ®  What is the purpose of _7? s  Where does x
provide full sentence answers. order main_? * Canyou orginate from?
s Canyou & How do you predict _? « Canyou predict .7
predict? know__? e 'Why, what _? o Why what ?
= Why, & Canyou predict? - -
what _? e Why, what 7

e Show me « Demonstrate & How could you « How could you find
=0 how you know__ find a pattern? a rule/principle?
e  Show me = What can you = ‘What other e How could you use
why find using . examples/instan this information to

e Whyis this o llustrate your Ces Can you give sobee 7
important? thinking/learning for this? & Where eise could

s How do we on s ‘What can you this occur happen?
use this__? & How can we condude from o Could this hawe

®  Give an sobve __? s How iz x related happened to._
ernrrole *  How would you toy? wihy ?

e Draw your solve this? * What did you do * What other
learmung to solve? methods are there
about to sobve this?

- Make &
model that




Groupings

Groupings

Different groupings suppaort
different types of talk

Pair
Talk fo a partner

Trios

Talk with two other people. Alternatively, talk
to a partner while a third person listens in and
summarises or critiques the discussion. Or
two people talk and the third listens in to
summarise and critigue the discussion.

Circle

Groups of six or more people face
each other in a circle. You can step
insida the circle, one at a time, to
speak to the whole group.

Traverse

Stand in two paraliel lines opposite a
partner. Change partners by moving one
person down to the other end of the line.

Fishbowl|

Similar to an onion, but the
people in the inner circle face each
other while the people on the
outer circle observe the inner

circle’s discussion.

Nest

Stand apart from each other and
whisper your ideas to yourself.

Onion

Form an inner circle and an outer
circle. It you're in the inner circle
stand back to back, facing a
partner on the outer circle. Speak
to a new partner by rotating the
inner or outer circle.

We listen to- one voice at a time.

We are willing to change owr mind.

We put owr thumbs to chest when

We use ouwr ABCD gestures.

We uwite others to contribute.

We use sentence stems.

We truck the speaker.

We speak in full sentences.

We respectfully agree and disagree.




Why groupings?

At Evergreen, we hold a strong belief in solo talk before any other form of talk. This is so that the
children are given thinking time before they are expected to talk to others. We know this benefits
children’s language development, reduces cognitive load and encourages independent thoughts.
We start with our reception children sharing ideas with one other person which is less intimidating
and helps build confidence. In adding traverse, this encourages children to interact with more
peers, enhancing their ability to communicate with a variety of people and adapt to different
conversational styles. In Year 2, introducing trios adds complexity by requiring our children to
manage conversations with multiple people, fostering skills in turn-taking and active listening. In
year 3 and 4 we have only added circle, as this discussion involves the whole class, promoting
inclusivity and ensuring that every student has a chance to speak and listen. After discussion with
our teachers and children, we decided this skill may take longer to learn and embed. In Year 5 and
6, we introduce and use onion and fishbowl. Due to the nature of these groupings, they are not
used as often as others. By gradually increasing the complexity and size of the groups, our children
can develop their oracy skills in a supportive and structured environment. This progression helps
them become more confident and effective communicators before they leave Evergreen.



Why groupings?

Impact

Implementing a progression of grouping for oracy has had asignificant positive impacts on collaboration, social skills, and listening:

Collaboration: As our children move through different group configurations, they learn to work effectively with a variety of peers. This fosters
teamwork and cooperation, as children must navigate different roles and responsibilities within each group setting. Activities like trios,
circles, and fishbowls encourage students to share ideas, negotiate, and build on each other's contributions, enhancing their collaborative
skills

Social Skills: Engaging in diverse group activities helps students develop essential social skills such as empathy, respect, and adaptability.
They learn to understand and appreciate different perspectives, manage conflicts, and support their peers. The structured progression from
pairs to larger groups gradually builds their confidence in social interactions, making them more comfortable in various social settings

Listening: Each stage of the grouping progression emphasizes active listening. In smaller groups, students practice listening attentively to
one or two peers, while larger groups and activities like the onion and fishbowl require them to listen to multiple voices and viewpoints. This
enhances their ability to focus, retain information, and respond thoughtfully, which are crucial skills for effective communication.

Overall, this structured approach to oracy not only improves students' speaking abilities but also significantly enhances the ir collaborative,
social, and listening skills, preparing them for successful interactions both inside and outside the classroom.



ihes YR Talk Tactics

| don’t know

| agree with | want to | want to
__because... build on challenge what
what ____said...
said by...

The groupings we use are...

® @

solo pair

yet.

Listening
Tactics

Track the speaker ' *{":
|

I Calm and still .

Focus on the e
speaker

® U



Y1 Talk Tactics

Academy
| agree with | want to build on | want to
____because... | | what ___said by... challenge what

*-

| don’t know

o

Probe Instigate

O

____said...

Clarify

I would like to
start by saying...

Why do you
think...?

What do you
mean when you
say...?

yet.

Sumwmarise

The groupings we use are...

solo pair

The main ideas
we discussed
werelll

traverse

Listening
Tactics

Track the speaker ' *{"i
|

Calm and still .

Focus on the e
speaker

® U




Primary"ﬁcademy

5

Y2 Talk Tactics

0
"

I want to challenge what

said...

| disagree with __ because...

I don’t know yet.

Clarify

| agree with | want to build on
____because... what ___ said by...
| also think that...
Probe Instigate
Why do you | would like to start
think...? by saying...
Can you give me an We haven’t talked
example of... about...

What do you mean
when you say...?
Did you mean...?

The groupings we use are...

Summarise

The main ideas we
discussed were...
To summarise...

DO

solo

pair

traverse

trio

Listening
Tactics

Offer nods of
encouragement

3

Track the speaker ' *{":
|

Calm and still .

Focus on the e

speaker

) U




Primary J&cademy
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Y3 Talk Tactics

A

| agree with ____
because...

| agree and also
think that...

| want to build on what

____said by...

| also think that...

__'sidea made me think...

| want to challenge what ___
said...

| disagree with __ because...
Have you thought about...?

Listening

. Tarticc :
~N Asking questions @
* to clarify ‘@

]

I don’t know yet.

Reacting and i\
refocusing

Offer nods of N
encouragement

Probe Instigate Clarify Summarise
Why do you | would like to start by What do you mean when The main ideas we
think...? saying... you say...? discussed were...
Can you give me an We haven’t talked Did you mean...? To summarise...
example of... about... Expand on... Overall, we decided...
Convince me that... May | suggest that... Can you tell me more
In my opinion... about...

1
Track the speaker ' 'éz
]

The groupings we use are...

O

&)

DINON®

solo

pair

traverse trio

circle
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Y4 Talk Tactics

Primary Acadcmy

5

it

| agree with ____
because...

| agree and also
think that...

o

Probe

| want to build on what ___
said by...

I also think that...

__'sidea made me think...
Adding onto what you’ve

| want to challenge what ____

said...

| disagree with __ because...

Have you thought about?

With respect, | disagree and...

said...

Instigate

Why do you think...?
Can you give me an
example of...
Convince me that...
How do you know...?

| would like to start by
saying...

We haven't talked
about...

May | suggest that...

In my opinion...

1o In our discussion,
The groupings we use are...

Clarify

What do you mean when
you say...?

Did you mean...?

Expand on...

Can you tell me more
about...

;'.-I..:‘.

I don’t know yet.

Summarise

Listening

Tactics

1
Asking questions @
to clarify .®

|

Reacting and é\
refocusing

Offer nods of N
encouragement

I'heard you say...

The main ideas we
discussed were...

To summarise...
Overall, we decided...
So far, we have talked
about...

I
Track the speaker ' 'é;
|

traverse trio

circle
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Primary Acadcmy
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Y5 Talk Tactics

T

That was a good point, |

would also like to add...
| agree, and would like
to add...

| also think that...

Could you tell me more
about...?

Adding onto what you've said...
I would like to build/develop

o

Probe

on...
...’s idea made ma think_

Instigate

| disagree with __ because...
Have you thought about...?

With respect, | disagree and...

Does anyone have a counter
argument?
Have you considered...?

Listening

Aaf TaiM

fa

1
Summarise
| don’t know yet. %"

Asking questions
that dig deeper

-W@-—

Asking questions

6g

Why do you think...?
Can you give me an
example of...

How do you know...?
Does this remind you of
anything we’ve learned
before?

I would like to start by
saying...

We haven’t talked about...
Let’s also think about...

In my opinion...

To begin our discussion,

O —
Clarify Summarise R:Tm;i:: I
Did you mean...? Who can recap the main .
Could anybody clarify what ... ideas? o . 1 N
said? So far, we have talked encﬁ; zan:j "
Can | check your about...
understanding of...? Our discussion focused on... 1
I understood... but could you In a nutshell... Track the speaker 't’{

clarify...?

The groupings we use are...

® @ & O 6

Focus onthe
speaker

solo

pair traverse trio

circle onion

fishbowl J
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Y6 Talk Tactics

Primary Academy

5

That was a good point, |
would also like to add...
I agree, and would like to

add...

Probe

T

I also think that...
Could you tell me more
about...?

I would like to build/develop

Adding onto what you’ve said...

argument?

on...
...’s idea made me think...

O

Instigate

| disagree with __ because...
Have you thought about...?
With respect, | disagree and...
Does anyone have a counter

Have you considered...?

Listening

TaiM

fa

| don’t know yet.

|
Summarise %
-

Clarify

Summarise

Asking questions
that dig deeper

-f‘;po—

1
Asking questions .é%
J

to clarify

|
Readting and

refocusing I

Why do you think...?
Can you give me an
example of...

How do you know...?
Does this remind you of

I would like to start by
saying...

We haven’t talked about...
Let’s also think about...

In my opinion...

To begin our discussion,

anything we’ve learned
before?

We haven't yet thought

The groupings we use are...

=1 -T-TT1 38

O

Did you mean...?

Could anybody clarify what ...
said?

Can | check your
understanding of...?

| understood... but could you
clarify...?

Would it be safe to say that...?
Can you explain more about...?

Who can recap the main
ideas?

So far, we have talked
about...

Our discussion focused on...

In a nutshell...

1
Offer nods of b

encouragement

1
Track the speaker ' *}{
|

@ @

The main ideas raised were...

To conclude...

& @ © @

solo

pair traverse

trio circle

onion

fishbowl

Calm and still .
I
1
Focus onthe -
speaker




Discreet teaching of listening skills

The Listening Ladder

— )

Summarising the
speaker's ideas

Asking questions Key strategies:
that dig d r .
i * Tracking the speaker O
Acking cuseions * Facing the audience @
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Pupil Voice Groups

At Evergreen, we provide a range of opportunities and support to help children share their ideas and ensure
that their voices are heard. This ensures that they can each take responsibility for their own learning,
successes and achievements.

Each child in our school has an opportunity to become a member of a pupil voice group which helps them
to become responsible citizens, effective contributors, successful learners and confident individuals,
contributing to our local and global community to bring about positive change and work towards all children
(and adults) receiving their rights.

Evergreen has the following pupil voice groups:
e Pupil Academy Council

* Health and Safety Committee

* Eco Committee

e Learning Champions

* E-safety Team




Oracy pupil voice group




Whole school voting & debate

Each term a democracy question is introduced which will affect the way in which the school is run. Ideas
are generated using a ‘Wish Box’.

Children discuss this in their class and then join the rest of the school in a whole school debate. Children
are given the opportunity to make their case ‘for’ or ‘against’ the question posed.

They are expected to use the discussion guidelines to support an effective discussion.

Questions have included:

-Should we have music on the playground?
-Should we have a school dog?

-Should we have a sandpit?




Discussion

At EPA, we use discussion guidelines and ABCDs to support our learners to
participation in discussion. During a discussion, children select one of
the following to respond in a discussion.

A C D

I agree with want to beila I want to challenge 1 don't know yet.
what 'L Wil - what said
said because... CALLS: f e




Impact

Children communicate with confidence in all situations. They greet members of the Evergreen
Community politely and speak confidently in front of their peers, speaking in full sentences.

Children speak confidently about their learning and articulate their thoughts and opinions, as well as
reflect on their own progress and achievements.
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